

























































　図 1 は，クリッカーによる分析結果を授業場面の可視化グラフとして図示したものである．図 1
の可視化グラフから，次の 3 つの場面が「楽しい授業場面」として抽出された．




　場面 1 は，課題曲「うみ」（松山編 2010）を選択した学生を中心とした弾き歌いの指導場面である．
この場面は 5 分から 6 分の間の授業場面で最もクリック数が多く，この授業の特徴的場面として学
生による可視化グラフに現れている．
　場面 2 は，課題曲「うみ」を選択した学生が「とんぼのめがね」（松山編 2010）を選択した学生た
ちと一緒に，学生が弾く「とんぼのめがね」の歌をピアノに合わせて歌っている場面である．
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A Study on Using a Clicker to Assist with the Acquisition of Technique by 
Beginning Piano Students
NISHINO Miho, KAWABATA Aiko, ODA Shinichi and GOTOH Mamoru
Abstract: As part of the research on class development, this study focused on music classes for young children, 
and its purpose was to clarify, how students' use of a clicker could indicate their “enjoyment of class,” which 
is thought to be a motivating driver of technique acquisition by beginning piano students. Scenes of classes of 
beginning piano students were recorded on video, and the students were asked to reflect on the video recordings 
using a clicker. In this way, visualization materials were created of “fun class scenes” graphed along the time 
axis. Then three graphs of large peaks with especially high numbers of clicks were extracted from the graphed 
“fun class scenes,” and after viewing the parts of the recordings corresponding to those graphs, the students 
were asked to describe on a response sheet the reasons why those scenes were judged to be fun. The results 
of analyzing the response sheets showed that the class students perceived “enjoyment of class” in interactions 
where lecture students were backed up by a relationship of trust with the instructor. This information is regarded 
as furnishing important clues to instructors for carrying out lively classes centered on students.
